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Investment and Identity in Chinese Language Learning —
A Qualitative Study of Chinese Heritage Learners at an Australian University
BAI Li * (]
Queensland University of Technology, Brisbane

Many universities in Australia as across the world offer Chinese language programs to meet
the demand for Mandarin-speaking graduates who can engage in business and cultural exchanges
with China or other Chinese-speaking regions. In spite of its growing popularity, the Chinese
language is still being learned by a comparatively a small number of students and the dropout rates
of students learning Chinese as a foreign language are generally high at both the school and
university levels (Singh & Ballantyne, 2014; Singh && Han, 2014; Xu & Moloney, 2014). As
such, it is imperative to unravel the reasons behind students’ choice of and investment in the
Chinese language as one of their university subjects.

Drawing on Norton’s theory of Investment in second language education research as the
theoretical framework, this research aimed to examine their investment in learning the language,
and the relationship between students’ investment and their identities (real or imagined).
Specifically, this study intended to answer the following three research questions: 1. What are
Chinese-learning university students’ investments in the Chinese language? 2. How is their
investment in Mandarin Chinese learning at the university influenced by students’ language
learning history and family backgrounds? 3. How is their investment influenced by their imagined
communities and identities?
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Qualitative methodology was employed in this research to generate a “thick and rich
description” (Merriam, 1998, p. 211) of Australian university students’ investment in Chinese
learning, their language learning history and family background, and their imagined communities
and identities. We have collected data via semi-structured in-depth interviews with 21 university
students who were enrolled in Mandarin Chinese courses as electives. However, this presentation
will mainly focus on Chinese heritage language learners.

Preliminary data analysis shows that students mainly invested in Chinese learning in the
form of participating in face-to-face class learning, finishing homework assignment and spending
time reviewing before the exams. Most did not invest in extracurricular activities that were not
related to the learning of the language as a university subject. Our participants’ investment in
Chinese learning was influenced by the identity they wished to acquire, demonstrate to other
people, or they feel comfortable with. This study has implications for universities and Chinese
programs on how to best organise Chinese teaching for students who choose Chinese as electives
and how to reduce students’ attrition.

Keywords: investment, identity, university Chinese language learners
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Localisation or Contextualisation?
Investigation of Contextualized Translation Method on Chinese Acquisition

CHEN Junming * (5% DU Han « FtJ%
FENG Yongxin * /%72 YAO Yuxin * Bkffifik
Xiamen University of Technology * H [ J& | JH T2z B NGB E Rz E ol

While material localisation has been a popular topic in Chinese acquisition, the diversity
followed might become obstacles to further integration. Therefore, this study explores material
contextualisation in Chinese acquisition, adopting contextualised materials under learners'
cognitive knowledge and experience. This study is a pilot study on the contextualised Translation
Method of Chinese acquisition. The contextualised Translation Method here refers to practices of
translation method with the materials in contexts under learners' cognitive knowledge and
experience. The Translation Method (TM) has been popular in SLA and still dominates L2 teaching
in areas. However, it has been criticised for lacking attention to speaking, listening, and context.
The grammar origin might, in one way or another, limit the scopes and perspectives of research on
TM, and little attention has been paid to investigating TM with materials in context. In addition,
TM in Chinese is less investigated, particularly in empirical studies. Therefore, this study aims to
probe how contextualisation in TM impacts Chinese development among a teenage beginning
learner in a three-month study period. In-house materials were developed under the guidelines of
learning in context, which refers to the situations under the participant's cognitive experience and
knowledge. Evaluations were made with tests, observations, and recorded videos on vocabulary,
reading, listening, and speaking. Results showed that the contextualised TM had positive effects
on Chinese development in vocabulary development, listening, speaking, and reading
comprehension, but no improvement in writing Chinese characters. Such findings provide
evidence for the beneficial effects of the contextualised TM on Chinese acquisition, suggesting the
potential function of contextualisation while calling for more attention to contextualisation in
learning and its potential effects on L2 learning. Moreover, observations showed traces of learning
with cognitive knowledge and experience, pointing to a potential direction for future study.

Keywords: Contextualisation, the contextualised Translation Method, Chinese acquisition

Theoretical issues and methodological practices of phraseoculturology in Chinese as a
foreign language: progressive integration of chéngyi from the beginner levels.
CHEN Lian « 575
Cergy Paris University & Applied Foreign Languages, University of Artois

The teaching of chéngyu (idiomatic expression in French) remains relegated to the
background in foreign language teaching (see the fourth chapter of Chen’s thesis in 2021). I
therefore first emphasize the need to develop intercultural competence in foreign language learners,
especially phraseoculture (Chen 2022). Then I will take the example of my Chinese as a foreign
language course at Bachelor 1 to illustrate how we can progressively integrate chéngyu from the
beginner level, through a “contrastive linguistics” method, based on 2 points:

1) Intralingual approach: There is a degree of opacity in idiomatic expressions or chéngyt
(GONZALEZ REY 2002, SHI 1979: 115-129), from the most transparent to the most opaque,
allowing for early and regular learning of chéngyu. 2) Interlingual approach: From the point of
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view of contrastive phraseology (SULKOWSKA 2016), I established a typology: perfect
equivalent (which is not always the most transparent), partial equivalent, and no equivalent (the
most complicated to teach, due to the difficulties of semantic or lexical vacancy).

In my course, I introduced the chéngyti related to the human body (common to all) and then
integrated them according to the perfect (®) and partial (©) equivalents, for example:
40T quanxin-quéanyi  (allt+heart+all+intention): @de tout coeur [with all one’s heart] /©
corps et ame [body and soul]; —i[> " ff yixin-€ryong (one+heart+two+tuse]): ©chasser deux
lievres a la fois [to try to do two things at once]

According to the assessment of the integration of the chéngyu for this course, the first
feedback from the results obtained by this method is positive and encouraging.

In addition, this teaching fits perfectly into the digital age, indeed, due to the participation of
the HyPE 13 project of the French National Research Agency (Agence Nationale de la Recherche,
ANR), this course and the test were held on the platform Moodle, with the use of plugin H5P,
allowing playful, interactive and dynamic content. Finally, I submitted to the students a survey on
theses methods of teaching chéngyii, in order to improve in future publishing of teaching textbooks.

Keywords : Chinese as a foreign language, chéngyii, phraseoculture, phraseodidactics
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Investigating Lexical Validity in A-Level Mandarin Chinese in the UK
CHEN Yu-Hua * (£ =4 KUAI Xiaotian ° Jjfjj &K
Coventry University

This study aims to investigate the lexical validity of A-Level Chinese by comparing the
vocabulary used in A-Level tests with established standards including the exam specifications,
HSK and Common European Framework of References (CEFR). A-Level is the British equivalent
of Gaokao (the National University Entrance Exam in China), and there is a growing demand for
the teaching and learning of Chinese as a second language in the UK, in light of an increasingly
important role that China has been serving in the world. There is, however, a general lack of
empirical evaluation of Chinese language education in the UK (Zhang & Li, 2020). In particular,
there is little evidence to support the validity of current standards and assessments of Chinese
language education.

Corpus analysis will be used to examine the lexical validity of authentic A-Level test papers
in relation to the published A-Level wordlist (as part of the exam specifications) and the graded
HSK wordlists. A panel of experts will also be invited to determine the CEFR levels of individual
lexical items. The corpus approach adopted in this study refers to a systematic investigation of
digitalized language data, commonly used in Applied Linguistics and other relevant disciplines
nowadays including English Language Teaching (e.g. Timmis, 2015), and yet its applications in
the teaching, learning and assessing L2 Chinese are still to be explored.

In the current study, the A-Level Chinese corpus consists of past test papers from the
listening and reading sections, and wordlists will be produced by the corpus tool AntConc
(Anthony, 2018). The current paper is designed to be a small-scale pilot based on two past test
papers and will be used to inform a larger project. According to the interview data as part of the
larger project, a general perception from the practitioners indicates that A-level Chinese appears
to be too challenging for British students, and our corpus analysis will be used to determine to
what extent this perception may or may not be true from the lexical perspective. This project aims
to shed light on the lexical demands of A-Level Mandarin Chinese language teaching, learning
and assessment in England, especially in its alignment to well-established language frameworks
such as the HSK or CEFR.

Keywords: Assessment, Vocabulary, Corpus Linguistics
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Chinese loanwords in the Filipino language
DAIZ Shaina e Jiti JJg 7}
Philippine Cultural College ¢ FE{ M H12#B%E & Huaqgiao University « 4E4ff K 2%

FHERAMIEN N2 RIE. Z2MCFIESEZR . BT IER W ERK R 7 5
KA, BNEFIEANFFHENSE, HRIRZDOEM IR KER DOEM IRE I T 1 .
FEAEEIOER &R Z R RO, HIEAYSE, HREHSE, RENER LKW
W ASCAAT T AR IR A DOE T, P T EORE, RISk A MG, H
OB, DHECRE ST, ASCES B A, — IR EEAEE KA T,
AR R AE . SEEEERER 56, IrLUKE s SRR EE PGB 1
B A O R S 3.

AR NAER# BER B2 Teresita Ang See «The Story of the Chinese in
Philippine life» (2005) . ASCHIPGEAERTER 2RV (2013) «GEIBHRIEE T 5
My BIPOEMEREASE, W22 E . GEEIEE RS IR, CERFTT S KR S
T «ETE BRI, RUTIFEENEFEEN, ROMET TREZN 2%, I
& TS RIEBRATO T, XEPEEETFFREA 219 e, A 22 MEE
TR (R EETE/ R BRI AR B/ B EF 1) « PUB R ASEFIE 2R A2 28N
HES R, YRS SRR A Z RIS HIOE, 25 &SR EE
BCE OB RS -

B AR HDET U IRER A Y B ———— A R R 7 )
DU Yingzi * #1957 ZHOU Tong * [&

The Hong Kong University of Science and Technology ¢ #5 Rl K 2F 15 E Hb

VAR, TR RS M AR RS AR 2O U T W T, ARG DA AR PR a2 R 4k
FER AR IEAEA W sz 2Pk A YRS >J (Blended learning) @ A 2 il 7 A= 1Y
— 7, ERRREL ARG R EUA IR, XREG G SR T B, #2713 S8 7 ST 8RN
FI R RA T I T H RIS S R B R ANUGERE A BT B . A
ENTHAREF I UNRRDGEY U IR R Rl 456 5 7 S I B PR dUE 207 1Y SL s
Hl, U BRI RDGERRE NG, SRR S 7 I LA o8 R DU E
PR R T R AR B, PR T AR RS AT IR T, A B REE N HEShRHEL
HES BN AN S, B S 2o U0E, 52105 20 AR IR I 2 1l 5

Kty WEAHY  WRRE i EeE

— 10 —



@
EACT@Southampton, April 21st & 22nd, 2023 [: -

TRDUG HEIE T A T AR O b B A DO B A P I BN A E H——
MSHEE R E W sl & S
DU Zechen « } 3
China Foreign Affairs University « 11 [E 432 2[5
B A AR E MBS BT R, 22 MBI R AR LA R AN T R B
HSFEHIERE. JRI, A0 I IR SRR E iR AT AR HH R ) S5 A AR R TR R AR SR
N T RE A s EEH TSR E AR G, WAL, ATEIE S 2
[ BE 22 BAS U N E S . AR MIETOT UIE S 22 A, DA Al “voir™ix—4H+
A3 DLRTR A R i, M ST . BBl SO T Sl Ry 25 A0 b & =7 18T H &,
LA BRI TR WA RS R e e E R, IR X IR A L
PUBZNRE F7 A B B S AA) i35 5 0 EE R G M IR S D UE 2 . MIEDUN HE1E 5 22 M
JERT LA b 254 SR N A AR T I R IR L8t 58, AMUA B AR RHEE 2T, 1 H
KT B BRI AR B DOBEHUN R R A — e85 5 Lo
K AREDUERINRRE . XM HER. POBHY

MK AR B B AL 5 2 B B ——
LA < BRApSCAR TR SOKP AR RIgal oA Bl
FAN Liyun * Ji3/ =
Confucius Institute, Miskolc University in Hungary
WG T F U B A ol P A S, U oA R, ARG B AN ]
N A A F BB EEr o AR R AR DIRE, BE SR T Ao 7 e ke (B
A JESE 2SR« SepRREm (“ERIEERIR) . ditala CEaRIRIT) o INFAERN—
MREICT, HIPRME 5 HA SO xR, BRI S MIARIA BT FEILF1
IR, RIMTCIERGIV IR R IE 7, BRI T R B2 A SCR ARG G Y A
DAREE A 258 {530 W30 5 2 ) IS P A 1 o oy S8 e B B R e ) PR L ) g
R PR THU P AF AR . 58 AR RE ST, B3R DU R TR SO IR, f s
PUFHIBEAFRCAL, SR bz L 3R AR JRk
PG N SR E S Rl

The journey of Chinese culture and literature teaching in Italian high school
FAVOLORO Frine Beba * 3£53 2%
Liceo Giordano Bruno, Rome

In 2012, following a rapid and significant increase in popularity, teaching Chinese language
and culture in Italian secondary schools became institutionalized with the assignment of a
ministerial code and the creation of established chairs. In the aftermath of these groundbreaking
acts of legitimacy, both schools and the research community were faced with the question of how
to redefine a teaching practice that, up until then, had only been conceived of for higher education.
A level of education where students are already equipped with their own study methods and the
academic contents can be taught without significant adaptation. What didactic transposition
(Chevallard, 1985) needed to occur now for Chinese language and culture to become accessible
for secondary school students who are still forming their own study methods?

This issue on the adaptation of teaching was widely addressed and, following a principle of
standardization and stabilization of knowledge, contributed to the disciplinarization (Zhang, 2016)
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of Chinese teaching in Italy at a secondary school level. Some founding events (Bellassen, 2012)
marked this journey in 2015 and 2016: the conference Chinese teaching in high school:
experiences and perspectives (Rome, 2015), the publishing of the institutional teaching plan
Syllabus of the Chinese language (2016), and three language textbooks (Ambrosini et al., 2016;
Leonesi et al., 2016; Masini et al., 2016). Although revolutionary for the time, if we analyze the
Syllabus and the textbooks from the three points of view of extension of the discipline field,
definition of discipline constitutive parts, and identification of essential contents to be taught, we
can see how these materials focus almost exclusively on the dimensions of Chinese language
teaching with less attention devoted to Chinese culture and literature.

Since 2016, researchers and teachers have continued to work on the production of textbooks,
broadening the scope of the contents to include Chinese culture (Buchetti, 2018) and literature (D1
Nallo et al., 2021; Rossi & Rambaldini, 2021). Alongside this important step toward expanding
the subjects considered for contents, the conference Teaching Chinese Literature: Materials and
Methods, Experiences and Perspectives (Rome, 2023) included a panel dedicated to the teaching
of Chinese literature in schools. Taking into account the process of Chinese language teaching
disciplinarization, we can deduce that these events herald a blossoming need for a structuring
debate on the teaching of culture and literature, a natural evolution of the milestone debate which
lead to the drafting of the language teaching Syllabus.

Keywords: Chinese culture teaching, Chinese literature teaching, Syllabus

A Preliminary Look into the Profiles of Adult Learners of Chinese as a Foreign Language
in German-Speaking Countries

GEBHARD Christian Alexander ¢ = I/l
Ansbach University of Applied Sciences

The European Government and many governments of its (former) member states demand
more China expertise, including Chinese language skills. One of its biggest member states,
Germany, is currently defining its future China strategy. Chinese is slowly becoming a regular
subject at German secondary schools, albeit with significant differences between federal states.
The situation is similar at universities (of applied sciences).

The purpose of this contribution is to lay the foundation for a systematic and comprehensive
analysis of the profile of adult learners of Chinese in German-speaking countries. Doing so aims
to contribute to the extensive establishment of Chinese as a subject at the secondary and tertiary
educational levels through appropriate teaching and successful learning. Only by knowing the
target group can efficient teaching methods be applied in class.

The contribution presents the results of a preliminary meta-study, including quantitative data
of 217 learners of Chinese from four different empirical studies: a survey on learning strategies, a
text production intervention study, a text production replication study, and a survey on language
awareness and learning strategies. Language learning strategies were investigated based on the
Strategy Inventory for Language Learning by Rebecca Oxford, and language awareness was
investigated based on questions about reflection on language production and language learning.
These studies were conducted online between 2019 and 2021 among learners of Chinese and
Spanish at secondary schools, universities, universities of applied sciences, and Confucius
Institutes in Germany and Austria. The extracted information includes personal data (among others
age, sex, field of study, type of institution, and native language or languages) and data on the
individual learning biography (among others the number of previously studied languages, which
languages were previously studied, which language learning strategies learners use, and the level
of language awareness as well as the use of digital media to support language learning).
The preliminary results are compared to those obtained from learners of Spanish in these and other
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studies and show that learners of Chinese have, on average, studied more languages previously.
They have also studied more non-European languages, and there is a higher number of heritage
speakers of non-European languages among them. The level of language awareness does not seem
to correlate with the use of specific language learning strategies.

According to current L3 acquisition theories, more experienced learners have other
preconditions and needs in their L3 acquisition. Implications of the preliminary results of this study
include integrating transfer methods into teaching Chinese to facilitate L3 acquisition of Chinese.

Since the quantitative basis of the study is too small for generalizations, the contribution
makes proposals for a comprehensive analysis of adult learners of Chinese. This will be the first
complete study into the profile of adult learners of Chinese in German-speaking countries.

Keywords: Language learning strategies, L3 acquisition, language awareness

The Rising Trend of Chinese Language Learning in Georgia: A Sociological Exploration of
Motivations, Experiences, and Implications
GOGUADZE Ana » el 2577 7%
Ivane Javakhishvili Tbilisi State University

Since the 2000s, there has been a resurgence in interest in Chinese language learning in
Georgia. The history of Chinese language learning in Georgia has been marked by periods of
growth and decline, but the current trend is one of increasing interest and demand for Chinese
language education. Today, Chinese language learning is increasingly popular in Georgia, with an
increasing number of schools and universities offering courses in Chinese. The trend is driven by
a variety of motivations. This sociological research paper explores the motivations and trends of
Georgian students learning the Chinese language, as well as the impact on Chinese language
education. The study examines the historical and contemporary relationship between Georgia and
China, including a timeline of cooperation and its influence on the growth of Chinese language
education in Georgia. The paper also analyses the backgrounds, motivations, and experiences of
learners of Chinese, and the implications for language learning and teaching. The research provides
insight into the social, cultural, and economic reasons behind the increasing interest in Chinese
among Georgian students and its impact on language education. The study concludes with an
evaluation of the dynamics of language education in Georgia and its impact on the social and
cultural fabric of Georgian society, as well as recommendations for future development.

Keywords: #Chinese language learning #Georgia #Impact on language education
#Dynamics of language education
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Chinese Language Teaching in Germany Secondary Schools — 2021 Survey Report
T8 E A PUR R UIR—2021 SR8 E rharh LA W A
GUDER Andreas ° il %A

Free University Berlin « #3985 H k2%

When Chinese teaching starts in secondary schools, many differences and problems also
emerge as compared to the teaching of European languages with regards to linguistic distance,
different writing systems and (inter) cultural communication. In order to understand what the
situation was like, we conducted a comprehensive survey in 2021 in over 40 secondary schools in
9 federal states of Germany. The questionnaire has more than 100 open and closed questions. This
talk will present some of the survey findings - teaching materials and content, number of contact
hours, teaching methods, learning objectives in relation to CEFR, the role of HSK as well as Pinyin
and Chinese characters. It will also touch upon some individual remarks from the interviewees of
the survey about their thoughts and relevant person intercultural encounters before concluding
with some of our analysis of and views on the significance and implications of the survey.
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Modeling technology acceptance, willingness to communicate, learning burnout, self-
efficacy to reading achievement in the web-based context: Evidence from Vietnamese
university CSL learners

HUANG Fangwei * &5 77/ ZHANG Haijing 7K jkf 5
Peking University » Jb 50 K0 ANGE L 22 P
The Education University of Hong Kong * & #E# & K2% A P

The spread of Covid-19 epidemic stimulated the popularity and growth of web-based online
second language (L2) learning, arousing researchers’ wide attention on learners’ emotions.
However, whether the degree of learner’s acceptance of web-based technology influence the
learning environment and emotions in online context is under-documented. To fill this gap, 259
Vietnamese university learners who learn Chinese as a second language (CSL) were recruited to
investigate the relationships among the perceived usefulness of the web-based platform (PUWB),
perceived ease of use of the web-based platform (PEWB), CSL online learning burnout (LBU) and
willingness to online communicate (WTC), as well as to explore how LBU and WTC affect CSL
learners’ perceived self-efficiency (PSE) and reading achievement (RA).The structural equation
model (SEM) with a good-of-fitness illustrated that PEWB could significant affect PUWB and
WTC, and PUWB partially mediated the relationship between PEWB and WTC. The effects of
PEWB on LBU and PSE were insignificant, but PUWB played as a full mediator for the
relationship between PEWB and LBU, as well as the relationship between PEWB and PSE. PUWB
showed significantly positive effect on PSE and LBU. It also influenced CW directly and indirectly
through LBU which displayed a significantly positive effect of on WTC and significantly negative
effect on RA and PSE. The results reveal the importance of PUWB as well as the complex
relationship among LBU, WTC, PSE, and RA of CSL learners in the context of online learning.
Leaners’ acceptance level of web-based learning technology may lead to more adaptive patterns
of motivation, emotion and behavior that contribute to language learning achievement. In addition,
the findings highlight the significance of the negative learning emotion, burnout, in the field of
Chinese second language learning, suggesting CSL researchers and educators to attach more
importance to the online negative learning emotions in the future.

Keywords: technology acceptance, learning burnout, CSL online learning, willingness to
communicate
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Investigating A-level Mandarin Chinese in England: teachers’ perspectives
LI Jia « 254+
Bohunt School, Bohunt Education Trust

This project investigates the A-Level Mandarin Chinese exam (the national university
entrance exam, equivalent to Gaokao in China) from teachers’ perspectives. This research is part
of a larger project, and this paper will report on the results of the survey and interviews with
experienced Chinese teachers, with a particular focus on receptive skills of the exam.
In recent decades, the importance of learning Mandarin Chinese has been increasing. Chinese has
been regarded as one of the top five foreign languages that the UK government prioritises as well
as one of the top five useful foreign languages post-Brexit rated by UK businesses (British Council,
2017). Despite the UK government’s promotion of Mandarin Chinese teaching in different
education settings, there is still a lack of empirical research in this area, especially on this exam.

This study will report on the results from an online survey with 50 experienced native and
non-native Mandarin Chinese teachers. Both state and independent schools’ teachers are
represented in the sample. Teachers’ perceptions of the textbooks, GCSE connections and the
difficulty of listening and reading papers are investigated quantitatively and qualitatively. We will
also report on the results from nine teachers’ interviews.. The themes of inquiry include the
following: exam board choices, test item difficulties, students’ motivation, and teachers’ opinions
toward the exam.

The findings address our research inquiries as follows. First, it reveals Chinese teachers’
varying attitudes towards the current A-Level Chinese Reading and Listening test papers. For
instance, heritage students have advantages in the current test to get top grades compared with
British students whose first language is not Chinese. Additionally, several obstacles which hinder
the continuous professional development of teachers at school level such as the lack of teaching
resources are discussed. Based on the results of the study, we argue that urgent reform of the test
is needed and that the educators and policymakers should take immediate action to meet the
challenges of the new era of promoting multilingualism and language standards.

Reference: British Council, 2017. Languages for the Future.
Keywords: A-Level Chinese, Receptive Skills, Continuous Professional Development
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Irish College Entrance Examination in Mandarin Chinese: Experiences and Challenges
LI Lan %=, SUEN Lik * 5 /J
UCD SOAS

Curriculum, expertise, and teaching resources (teachers and teaching materials) are
fundamental elements for Mandarin Chinese to be developed as a subject of the college entrance
examination (CEE) in schools. In Ireland, a nation with only about 750 post-secondary schools,
these factors were formerly impediments to the process of introducing Chinese into the Irish CEE,
also known as the Leaving Certificate Examination (LCE). This paper first examines the three-
stage process wherein Irish higher education was instrumental in eliminating these obstacles and
inaugurating Mandarin Chinese as a modern language in the LCE by 2020 (first test 2022). The
language proficiency requirements and themes of LCE Chinese 2022 will be analysed and
compared with similar examinations in the United Kingdom. Additionally, this paper seeks to
identify the challenges ahead for Ireland as it continues to develop its LCE Chinese. It is hoped
that this work will inspire further research in the field for laying a solid foundation of Mandarin
Chinese education in the post-primary education system.

Third Language Learning Strategies: Does Previous Language
Learning Experience Affect the Learning of Chinese?
LI Qinyuan * 2=, [t
Trinity College Dublin

It has been observed by many researchers that multilingual learners usually achieve greater
efficiency in learning a target language in comparison with L2 learners, and that might be due to
their use of more developed and better selected learning strategies (Cenoz, 2013; Jessner, 2008;
Wach 2016). Some studies have been conducted to examine the strategies used by multilingual
learners learning a third language (L3) or an addition language (AL), however the studies are
mostly focused on Indo-European languages (Kemp, 2007; Dmitrenko, 2017), and rarely include
Asian languages which are typologically different from the learners’ background languages (Indo-
European). This study is trying to fill this gap by including Mandarin Chinese as the target L3 or
AL. The aim of the study is to find out what learning strategies multilingual learners use in learning
Chinese. In addition, it will evaluate similarities and differences compared to their previous
languages. A total of 13 semi-structured interviews were conducted in this study. Because of the
language policy in the Republic of Ireland where this study was taking place, most of the
participants have Irish as L2 in their language repertoire. These interviews examined learners'
language learning experience and how they learn each of their languages. Moreover, the Chinese
learning experience was discussed in detail. As a result, learners' previous language learning
experience did have an impact on their learning strategies for Chinese. It is evident that they
transferred some strategies from their previous language learning experience. Almost all learners
admit to using more strategies when studying Chinese. It might be because of the typological
difference between Chinese and their earlier learned languages. Interestingly, half of the learners
agree that their Irish learning experience seems more helpful to their Chinese language learning.
The reason could be that the language distance between Irish and their other languages is relatively
wide, and that the 'foreignness' feeling also appears in Chinese. In this paper, learners' strategies
were collected and categorised according to Oxford's (2011) Strategic Self-Regulated Learning
(S2R) Model. Therefore, a discussion is also conducted about whether the S2R Model is
compatible with categorizing and analysing third language learning strategies.

Keywords: L3 learning strategies, Multilingualism, Chinese acquisition
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Chinese Teacher Education and Training as Perceived from the Changes in the
Recruitment Advertisements for Chinese Teachers in American Universities

M B R Hh SCHUTHR IS T 55 AR R SO B i 85 57 5 55
LIANG Xia « 25
The Chinese Language Teachers Association, USA ¢ 3& [t SC #2442

This presentation firstly reviews the requirements of Chinese language instructors in recent
years' job advertisements in American universities, analyzing the changes in American universities'
demand for Chinese language instructors in the post-pandemic era; secondly, through an analysis
of the courses of various American programs that offer graduate degree in Teaching Chinese as a
Second Language, this presentation outlines the main paths and characteristics of Chinese
language instructor training in America. Finally, it discusses what training new language
instructors should receive in the early stage of their careers to make up for the shortcomings of
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purely theoretical learning. It will lay a good foundation for successes in their future teaching
practices. My main argument is that the changes in today’s societies and in language teaching
methods brought by the pandemic have posed new challenges to Chinese teaching and training of
Chinese instructors. We should have a full understanding of these trends and strive to adjust some
of the content of Chinese language instructor training programs to meet the new demands of the
market.
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British University CFL Teachers’ Practice and Beliefs in Teaching Chinese Characters
LIAO Jiahong * B i 7
University of Nottingham

In the field of teaching Chinese as a Foreign language (TCFL), teachers still have varied and
controversial beliefs and practices in Chinese character teaching (CCT). This study used a mixed
methods research design to explore in-service British university Chinese Foreign Language (CFL)
teachers’ contextualised CCT practices and beliefs. The quantitative study surveyed 50 British
university CFL teachers using a self-designed CCT beliefs questionnaire constructed from a
conceptual framework derived from the literature regarding teachers’ beliefs and pedagogical
content knowledge (PCK). The conceptual framework covered the teachers’ beliefs about learners’
Chinese character learning (CCL) characteristics, the nature of Chinese character teaching and
learning (CCTL), the effective CCT strategies and the objectives of CCTL. The survey results
captured the teacher group’s CCT beliefs and characteristics and discovered a result-focused
teaching orientation. The qualitative study investigated individual teachers’ personal CCT
practices and their related beliefs through semi-structured interviews. The interview results
revealed the teachers’ systematic CCT practices, including their CCT content and assessment, and
identified 12 CCT strategies. The individual beliefs of teachers behind these practices were also
revealed through thematic analysis, which extended the study’s original conceptual framework of
teachers’ beliefs and knowledge in CCT. Combining the results of the survey and interviews
allowed us to construct the first-ever model describing teachers’ contextualised CCT PCK in an
English-speaking country. The aforementioned results of this study could potentially contribute to
identifying the potential cultural disconnections between the foreign language learning beliefs of
Chinese teachers and their local learners in an English-speaking context, improving the current
development of our CCT pedagogy and better preparing future CFL teachers with sufficient cross-
cultural teaching awareness in the field of TCFL.

Keywords: Teacher beliefs; Chinese character teaching; TCFL; Pedagogical content
knowledge
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Applying Cognitive Linguistics to the teaching Chinese as a foreign language:
The case of gesticulation and temporal expressions

LU Wei-Lun * 2 #E{f;  Tereza Halizkova
Masaryk University

The presentation introduces the basics of Cognitive Linguistics and its potential application
to teaching Chinese as a foreign language, presenting a case study of gesticulation in the teaching
of temporal expressions in Chinese.

As has been extensively investigated, human understanding of abstract concepts is highly
culture-specific (Shafirian 2011) and can be observed in daily language use (Lakoff and Johnson
1980), with certain lexical expressions in a language forming an overarching pattern of thought
called a conceptual metaphor in that particular language. Among all the abstract concepts, TIME
has been one of the most well-investigated; it has been reported that in Chinese, the metaphorical

understanding of TIME is different partly vertical (Yu 2012), which is lexically instantiated by |-
0 NE, BB NE, EEH T MEH, B4R 44, among numerous other expressions,

rather than purely horizontal (as in the other languages such as Czech and English). In other words,
the Chinese understanding of the passage of TIME seems to be partly based on the UP-DOWN
orientation, which may pose a potential difficulty to learners of Chinese as a foreign language.

In the field of language pedagogy, use of gestures in the language classroom has been
identified as an effective strategy (Macedonia et. al 2012; Salvato 2015). However, no research
has been found to correlate the effectiveness of gesticulation in the teaching of temporal
expressions that involve a conceptual metaphor specific to the target language, which constitutes
the issue that our research will deal with.

To tease out the influence of gesticulation, we will run an experiment with two groups of
beginning students of Chinese, one being taught the temporal expressions with conscious
gesticulation and the other without. A test on the knowledge related to the target temporal
expressions (among other distractors) will be administered right after the teaching to study the
effectiveness of the teaching. The same test will be run in a couple of weeks for the retention rate.

We expect the research to contribute to the area of teaching Chinese as a foreign language
by testing the usefulness of principles in Cognitive Linguistics in the design of teaching materials
and lesson plans.
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Construct Validity Issues for Assessing L2 Chinese Written Language

LU Yang * %4
University of Nottingham

There have been complications and confusions acknowledged by many for assessing L2
competence in written Chinese. They seem to be tangled between or among the different constructs
for testing the learners’ phonological and orthographic control when applied for reading and
writing, which has resulted in dilemmas and frustration for classroom teachers and even high-
profile L2 Chinese testing organisations. Whether we can resolve those complications is critical to
the construct validity of assessments of the CFL learners. This paper will introduce the concept of
construct for language assessment and the different approaches for construct definition for
assessing L2, for example, the discrete-point, unitary and trait-based approaches, and their
influences on testing Chinese and classroom-based assessment provided by CFL programmes.

The questions such as what the unique features of the Chinese language are, how Chinese is
learned as a foreign language and what entails the competence in L2 Chinese, will be discussed as
they are the conner stones for defining constructs for assessing a language. Construct validity of a
language test will also be introduced and the disagreements on constructs for assessing learners’
competence in the written language will be summarised in terms of the following questions: 1.
Should the script be assessed as one of the two scripts along with Pinyin? 2. What composes
orthographic control of the CFL learners? How should we distinguish competence in handwriting
and composing through converted writing? 3. Should written language be assessed as much and at
the same level of difficulty as the spoken language? 4. What are the constructs for assessing L2
Chinese vocabulary expect reading and writing them?

In the last part of the paper, a CFL model of the construct definition for assessing L2 Chinese
is proposed to delineate different knowledge and competencies in the written language that the
CFL learners should acquire. The theoretical backgrounds for such a model are discussed and
detailed descriptions of those abilities are presented. Recommendations for improving the
construct validity of tests based on syllabus-based constructs on the learners’ orthographic and
word knowledge are offered so that the fairness and usefulness of our assessments can be ensured.

Keywords: construct, construct validity, logographic script, competence in written Chinese,
CFL construct model. Construct Validity Issues for Assessing L2 Chinese
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Chat.openai.com and its Implications for Chinese Language Teaching and Learning
MA Hongjun * (%
The University of Manchester

In recent years, the use of chatbots and artificial intelligence (Al) in language learning has
gained increasing attention from researchers and educators. Chatopenai.com, a chatbot platform
developed by OpenAl, has particularly garnered interest due to its advanced capabilities in
generating human-like text and its potential to serve as a language learning tool. However, the use
of chatopenai.com in language teaching and learning raises a number of important questions and
issues that deserve further investigation. This article focuses on the implications of using
Chatopnai.com as a supportive tool for Chinese language teaching courses at the university of
Manchester. It analyses the different potentials of using ChatGPT as a tool in the classroom. Firstly,
it can revolutionize language instruction and provide personalized and interactive language
learning experiences for students. Secondly, it can understand and respond to student input in real
time, which allows for more interactive and engaging language learning experiences. Thirdly, it
can understand and generate Chinese text in a variety of contexts and registers, therefore, it helps
students to develop a more nuanced understanding of the language. Finally, it can adapt to the
needs and abilities of individual students, analyze student input and adjust its teaching strategies,
providing more targeted and effective instruction. This can be especially useful for students with
different learning styles or for those who are at different stages of language proficiency.

Meanwhile, the article also provides some necessary and feasible ways of adjusting the
assessment method according to the far-reaching influence of this tool.

The Conclusion is that though as a machine, neither can ChatGPT provide the same level of
cultural and social context that a human teacher can, nor can it provide the same level of
personalized feedback and support as a human teacher does, ChatGPT has the absolute potential
to revolutionize Chinese language instruction by providing personalized, interactive and engaging
learning experiences to students. It can also help to overcome some of the traditional challenges
of language learning such as lack of immediate feedback, cultural and social context, or
insufficient personalization. Though ChatGPT may not be able to replace the benefit of having a
human teacher yet, it is time to seriously consider the implications of this technology in the context
of language learning, especially to adjust and innovate the assessment methods accordingly.

Keywords: ChatGPT; Adaptive and real-time learning; Chinese language assessment
method
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Chinese Language Teaching in Italian Schools: Current Development and Challenge
MASINI Federico « 574 g
University of Rome La Sapienza « & & 2 £ K52

The presentation discusses some developments in Italian Chinese education in the 21st
century, mainly the development of Chinese teaching in Italian universities and high schools. This
is based on a review of Italian sinology research and Chinese education achievements in the past
five hundred years. It summarizes four significant developments: 1) High school Chinese syllabus;
2) Development of local teaching materials; 3) Sino-Italian cooperative teaching; 4) Selection,
training, and management of Chinese teachers. China and Italy's in-depth cooperation and joint
investment are the keys to the success of Chinese teaching in contemporary Italy, according to the
review report. Italian schools’ cultural exchanges will be enhanced by integrating Chinese
education into the Italian education system. Seeing the world from a different perspective will help
our students appreciate their own culture and language more.
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The Current Situation and Development Trend of ChineseTeaching in Primary and
Secondary Schools in Vietnam: Taking Curriculum Construction
and Textbook Compilation as Examples °

B INEDOEA IR S R e ds: DIRRE i S 3R 5 0 B
NGUYEN Hoang Anh « [T i 3¢
Asia-Pacific Consortium on Teaching Chinese as an International Language *

MR X RSB 2
With the development of Chinese learners at a younger age, Chinese teaching in primary and
secondary schools in Vietnam has been paid more and more attention. In order to keep up with the
development and changes of languages and meet the needs of foreign language proficiency
standards, in recent years, the Vietnamese Ministry of Education has issued the "Vietnamese
Chinese Teaching Syllabus for Primary and Secondary Schools" (hereinafter referred to as the
"Syllabus") as the first and second foreign languages. , High school students' Chinese proficiency
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put forward specific requirements. On the premise of fully considering Vietnamese primary and
secondary school students' acceptance of Chinese, especially Chinese characters, and referring to
the research results of the comparison between Chinese and Vietnamese languages and cultures,
the "Outline" specifically formulated the Vietnamese primary and secondary school students'
Chinese and Chinese characters. The teaching syllabus of the meeting has been well received by
experts and scholars. At the same time, the compilation of Chinese textbooks for primary and
secondary schools based on the new curriculum has also started. Writing concepts, writing
principles, topic selection, language knowledge arrangement, and content presentation forms are
all issues that Vietnamese Chinese researchers are thinking about and discussing. This report will
introduce the current situation of Chinese teaching in primary and secondary schools in Vietnam,
and demonstrate the development trend of Chinese teaching in primary and secondary schools in
Vietnam through the construction of Chinese courses and the compilation of textbooks in primary
and secondary schools.
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ICT and Chinese Language Education: the e-Chinese Database and its Potential for Teaching
PAOLIELLO Antonio * 5k55%4 ROVIRA-ESTEVA Sara « Z' ) jx
VARGAS URPI Mireia « £ CASAS TOST Helena « i F
Universitat Autonoma de Barcelona

Technologies are ever-present in most aspects of our daily lives, second/foreign language
education being no exception. Digital tools have greatly enhanced the teaching and learning of
Chinese as a foreign language (CFL) as well, and they have gone as far as replacing — in some
cases — traditional teaching-learning models.

In this new socio-educational context, it is not always easy to identify the most useful and
appropriate resources for each CFL learner profile and learning stage; moreover, evaluating their
quality and suitability can also prove challenging as neither all teachers nor students have acquired
digital literacy. Faced with this situation, the TXICC Research Group at the Universitat Autobnoma
de Barcelona has created e-Chinese, an open-access, quadrilingual database (English, Spanish,
Catalan and Chinese), with the aim of gathering a variety of digital resources for both teachers and
learners of Chinese. Before being included, all of them have been carefully tested, described and
evaluated by a team of up to four experts. The database, which is dynamic and constantly updated,
at present includes more than 300 items.

Firstly, through this presentation, we aim to explain the working methodology behind the
database and outline the type of items it contains. Secondly, we will present some of the resources
that made it to the public version of the database and pay special attention to their possible use
inside and outside the classroom. We will do so by presenting four very diverse case studies which
have been chosen in order to give the audience glimpses of the wide array of resources contained



@
EACT@Southampton, April 21st & 22nd, 2023 [: -

in e-Chinese. In choosing them, we have focused on four different aspects: the first centers on a
linguistic competence (pronunciation); the second on a linguistic variety (classical Chinese); the
third on resources available on a specific type of social media platform (Instagram); and the fourth
on a software format (plugin). By means of these case studies, we will evaluate the advantages and
disadvantages of each of them in connection with the teaching and learning of certain specific
features of the Chinese language.

Lastly, we will reflect on the importance of digital resources in CFL education and the
benefits they can bring to the teaching practice. We hope this presentation can offer food for
thought on how new and disruptive ways of learning can be fruitfully integrated in the traditional
Chinese language classroom.

Keywords: Digital literacy for CFL education, open access dat

Analysis on the structure zai + V in authentic materials
QIAO Yan * 75Jf  Ariel LAURENCIO TACORONTE -« J5 [ %!
University of Sassari

The structure zai + V is considered to indicate an action in progress or a continuous state,
but from the analysis of authentic materials we have found many exceptions to this rule, i.e., that
zai + V can have other disparate aspectual interpretations. In our opinion, this is one of the reasons
which slows down or even prevents the acquisition of this structure by students. Based on the
analyzed authentic materials, we intend to discuss in this paper the illocutionary value of zai + 'V,
by exploring the interaction between this structure and the dialogue environment. We also propose
a didactical application of the registered illocutionary values which would enhance its acquisition
and lay the groundwork for a more effective learning Chinese as a second language.

Keywords: authentic materials, illocutionary value, L2 acquisition
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From the traditional classroom to mobile microlearning: analysing the potential of
Instagram for Chinese language learning

ROVIRA-ESTEVA Sara * Z' i}l j<,

Universitat Autonoma de Barcelona
In the context of the digital revolution that is taking place in education in general, both social
networks and the educational content they can offer are becoming increasingly important.
Instagram is a paradigmatic example of m-learning (including mobile learning and microlearning).
M-learning is characterised by small content pills in image or video format, flexible and adapted

to the social dynamics of consumption. In order to find out to what extent Instagram can play a
relevant role in Chinese language learning and teaching today, this study has two main objectives.
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First, to analyse a sample of Instagram accounts for learning Chinese and, second, to assess the
pros of this medium from the perspective of teachers. To this end, we compiled a database of 100
Instagram accounts for learning Chinese and described them according to a detailed tagging
system. The results show a certain bias towards contents that foster the practice of rather passive
skills, the prevalence of image and video formats, which by default make the materials less
accessible, and the importance of formal aspects to make the organisation and retrieval of content
easier. In conclusion, we are faced with a great diversity of accounts, some of which stand out for
their quality, although their use in the classroom is not without challenges.

Keywords: m-learning, microlearning, mobile learning, Instagram, Chinese as a foreign
language, CFL
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R H R IO BRI E e B IR )49 5 1) Manuel pratique de la
langue chinoise vulgaire (Louis Rochet, 1846).

KB EEDCY, PUERGHFEE, PUEAM

R HA SCA ) 240 5 » Literary Narratives of International Chinese Teaching
Materials: Narrative Perspectives and Discourse Patterns

SONG Chunxiang * K57
Huagqiao University
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KEtia]: EFR AN s SCERER S AR BUR AR WK

Literary narratives run through the whole development of international Chinese language
education in the form of storytelling. Based on the quantitative analysis of the database of
international Chinese language education literary resources, the literary narratives of international
Chinese language teaching materials are mainly reflected in the design of the titles of such teaching
materials, as well as in the perspective of narrative persons, the selection of textual contents, and
literary materials. It is concluded that the narrative discourse of international Chinese language
teaching materials in the new era is based on the Chinese language and relies on Chinese classic
literature, thus achieving the merging of the past and the present; the narrator's cross-cultural
identity is highlighted to reflect the double subjects; the learner's reading needs are met, with a
balance of reading, writing, translation and appreciation; and the narrative form of creative
travelogue rhymes is included in the original work. In this way, a diversified and three-dimensional
literary narrative model of international Chinese teaching materials will be built in both form and
content, telling China’s story to the world in beautiful Chinese that merges the past and the present
and resonates with emotions, and jointly serving the educational goal of cultivating cross-cultural
talents.

Keywords: International Chinese teaching materials; literary content; narrative
discourse; narrative person; double subjects

Becoming a reflective practitioner: A case study on CSL/CFL teachers’ professional
development in a cooperative learning context

TAN Qinggin * B £
University of Verona
Reflective practice (henceforth RP) is a cognitive process of learning through and from
experience in order to gain new insights of self and/or practice (Finlay, 2008; Dewey, 1933; Schon,
1983), which has increasingly become embedded within discourse concerning teachers’
professional development in recent years (Bolton, 2014; Ghaye, 2011; Mann & Walsh, 2013). Yet
RP enjoys little popularity in the research of CSL/CFL learning and teaching (Wang, 2010, 2019).
In addition, the latest published Professional Competence Standards for International Chinese



@
EACT@Southampton, April 21st & 22nd, 2023 [: -

Language Teachers (2022), while claiming that the capacity of reflection is a required competence
of CSL/CFL teachers, does not provide any specific guidance on the matter.

Through a comprehensive literature review of RP and a qualitative case study of five local
high school CSL/CFL teachers in Italy, the current study aims firstly to explore the teachers’
current understanding of and the level of their engagement with reflection and reflective practice.
Secondly, it aims to introduce RP into the field of CSL/CFL learning and teaching. Last, but most
importantly, the study attempts to propose an effective and practical way for Chinese teachers to
apply RP to their daily teaching. Data have been collected from classroom observations,
cooperative discussions and semi-structured interviews.

Findings indicate that first most of the participants were not familiar with the relevant
concepts of RP, and none of them used a structured way of reflection in their practice, however,
they showed keen interest once they were introduced to it. Moreover, according to a teacher who
had just been awarded her master's degree in TCSOL, RP is not an essential element of the teacher
education program in Italy and consequently received very little attention. Second, participants
with different working experiences had a different focus of reflection. Third, even though
cooperative discussions with other CSL/CFL teachers were perceived to be beneficial, teachers
have few opportunities for cooperation. Therefore, this study proposes firstly that RP should be
placed more attention from the academia and be included in Chinese teacher education program
and in-service teacher training. Secondly, more opportunities for cooperation should be created,
and audio/video-assisted reflection and the application of E-portfolios should be introduced to the
teachers, which can help teachers explore and express experiences and provide space for RP, thus
maximizing everyone’s learning and enhancing their professional development (Ferguson-Patrick
& Jolliffe, 2018; Pitts & Ruggirello, 2012).

Keywords: reflective practice, cooperative discussions, professional development

Al “M a2 S A <7 M ——RIR b X S S B A S H I o Bl ik it
TAO Hongyang * [§5.7

University of British Columbia, Okanagan
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Mixed Approach Listening Activities and Listening Self-Efficacy in Chinese as a Second
Language and as a School Subject — A Participatory and Collaborative Action Research in
English Schools.
WANG Ju-Hsuan « £%/i% LIN Nicki * #RI-#(
King Edward VI School

Listening has been long highlighted as a challenging skill to second language (L2) learners
(Richards, 1983; Anderson & Lynch, 1988; Bloomfield et al, 2010). This echoes Graham’s study
(2006) — where the majority of English school learners on final-year GCSE MFL (French) course

felt, and the impression that the teacher-researchers of this study have for GCSE MFL (Mandarin).
Studies focusing on effective listening strategies in L2 classroom setting being available in the
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current literature, there are very few studies contextualised in Chinese as a Second Language and
as a School Subject (CSL & SS).

This study aims to implement a series of listening activities based on the bottom-up and top-
down mixed approach (Vandergrift, 2004) — which has led to learners’ listening skill improvement
in previous classroom-based studies (Milliner and Dimoski, 2021) - in an English-speaking CSL
& SS context, and to investigate its impact on English-speaking CSL school learners’ performance
at listening comprehension as well as on their listening self-efficacy — which is acknowledged as
strongly related to the development of effective listening skills (Graham, 2011), and has been
shown positively correlated with listening comprehension and negatively with listening anxiety
(Mills et al., 2006).

Adopting participatory and collaborative action research approach (Jefferson, 2014), this
study is conducted by five QTS-holder Mandarin teacher-researchers based in five state secondary
schools in England, in partnership with an academic researcher as a facilitator and a consultant. A
three-lesson intervention - consisting of a series of mixed-approach listening activities (Yeldham,
2017; Flowerdew & Miller, 2005; Milliner & Dimoski, 2021; Vandergrift, 2007; Rost, 2016; Xu,
Fan, and Luo, 2021; Zimmerman, 2000 ) — is to be implemented through three consecutive weeks
and with approximately 100 learner participants (14-15y) from the five schools — with at least 2-
year prior learning of Mandarin and currently on the first-year of GCSE preparation course.

The research instruments include a test including two types of listening comprehension
activity - developed in reference to Milliner and Dimoski’s study (2021), a 2-section 6-point Likert
scale listening self-efficacy questionnaire - Section 1 (o = .94) (Xu, Fan and Luo, 2021); Section
2 (o = .89) (Milliner and Dimoski, 2021). Data are to be collected through pre-intervention test,
post-intervention test and 4-week delayed test. A post-intervention survey (Milliner & Dimoski,
2021) is also to be completed by the learner participants. The quantitative data are to be analysed
by descriptive statistics via SPSS; the qualitative data are to be analysed by content analysis via
NVivo. Adopting the mixed methods allows the researchers to develop better understanding upon
learners’ perception of the intervention and its dynamism with listening skill development and
learners’ self-efficacy belief.

To sum up, this study attempts to answer three research questions — to what extent the mixed-
approach listening activities impact CSL school learners’ performance in listening comprehension
test? To what extent activities impact their self-efficacy in listening Chinese? What may be the
dynamism between their perception of those activities, their performance in listening
comprehension test and their self-efficacy in listening Chinese.

Keywords: Listening Acquisition, CSL, Self-Efficacy

Promoting Chinese language and culture programmes at
Queen’s University Belfast — Perspective and Practice
WANG Liang « F =
Queen's University Belfast

Chinese as an foreign language has been mostly discussed at the level of schools and
universities in terms of formal educational contexts. However, less attention has been paid to its
implementation of teaching and learning in informal and non-formal ways, which are also an
inseparable aspects of language education in line with the Common European Framework of
References for Languages (CEFR).

This presentation intends to provide an ecological perspective to address the issues of
teaching and learning Chinese language and culture in formal, informal and non-formal situations
within the framework of European Benchmarks of Chinese Language (EBCL) project. In the
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presentation I will describe the opportunities of, and the challenges facing, the development and
delivery of an array of courses, resources and activities dedicated to the Chinese language, culture
and society for students and staff members at Queen’s University Belfast (QUB). Mandarin
Chinese at QUB, a conceptualised idea of providing the Chinese language and cultural awareness
support, has been developed and delivered by Queen’s Language Centre through providing
accredited modules, bespoke language awareness sessions and supporting programme such as
Chinese New Year talks and activities as inclusive of a community-based approach to learning and
co-learning.

These courses, sessions, and activities, while primarily targeting Queen’s non-Chinese
students and staff members (learners) for a variety of purposes, aim to arouse their curiosity in
language and culture. On the other hand, Chinese students and scholars (informants) from QUB
and elsewhere have the great potential to contribute to the provision of their cultural knowledge
and perspectives, as well as expertise through creating materials as linguistic and cultural input.
This informant/expert-learner model supports an intercultural approach that enables both
opportunities for language learning as well as cultural awareness development through interaction
and socialisation. In addition to the opportunities of practising the Chinese language and enhancing
knowledge of specific aspects of the Chinese culture, the overall Mandarin Chinese provision at
Queen’s provides all participants with a social community in which members can learn from and
support each other. This presentation also discusses the challenges facing such an intercultural
community in terms of its consistency and sustainability.

Keywords: Chinese language and culture, a community-based approach, an ecological
approach, CEFR, EBCL, an intercultural perspective

Effective Peer Reviews for Assessing Three Modes of Communication Between College and
high school Students

WANG Liangyan ¢ T 221}
St. Paul VI Catholic High School & Northern Virginia Community College

A student learning community is a professional learning community for academic and social-
emotional development. Student learning communities (SLCs) promote critical thinking, problem-
solving, and insight-sharing skills. Through peer editing, students practice the skills to give and
receive feedback that amplifies their own and others' learning and they develop the specific
leadership skills and strategies that promote individual and group success. The goal of this design-
based learning is to improve educational concepts and educational practices in the process of
continuous revision and repetition, focusing on real learning situations and life applications.

Affordances and limitations of implementing telecollaboration among young learners of
Chinese in the context of Ireland

WANG Mengdi « F453
Trinity College Dublin & Dublin City University

There is a research gap in relation to young Chinese as a Foreign Language (CFL) learners
in the literature of Computer-Mediated Communication (CMC) (Wang & Devitt, 2022). To address
this gap, this project takes Design-Based Research (DBR) approach with 2 iterative cycles of
problem identification, intervention design, implementation and reflection on task design to
develop a telecollaborative initiative for adolescent learners of Chinese in Irish post-primary
school settings. It aims to investigate how different technological tools affords Irish adolescent
learners at the beginning level of Chinese to enrich their language experience and to develop
intercultural awareness through communicating with native Chinese teenagers.
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The previous findings of Cycle 1 demonstrate that students probably underestimated the
challenge of engaging with Chinese native speakers, which would suggest that more scaffoldings
and preparations are required for beginning-level learners before and during telecollaborations.
Therefore, the research Team and participating teachers redesigned Cycle 2 communication tasks
by integrating a real-time collaborative web platform-Padlet with a video conference platform-
Zoom.

Through analysing both quantitative (pre- and post-surveys) and qualitative data (reflective
feedback and focus group interview), this paper will present the final findings of the doctoral
research which addresses affordances and limitations of telecollaboration when it comes to
adolescent CFL learners in the Irish context.

Reference: Wang, M., & Devitt, A. (2022). A systematic review of computer-mediated
communications in Chinese as a foreign language from 2008 to 2022: Research contexts,
theoretical foundations and methodology, affordances and limitations. Language Teaching
Research. https://doi.org/10.1177/13621688221132475

Keywords: Computer-mediated communication (CMC), Affordances and Limitations of
Telecollaboration, CFL in Ireland
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Grade Distribution of Characters and Words in the world from the perspective of Chinese
Proficiency Grading Standards for International Chinese Language Education: examples
from Mainland China, Malaysia, Singapore and Europe ©
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East China Normal University * H [E g R I K 2
This talk compares the four types of word standards in mainland China, Malaysia, Singapore,
and Europe with the new Grading Standard, and finds that if the "three circles" are used as the
benchmark, the total number of words decreases from the core circle/inner circle to the outer circle.
The degree of same word occurrence with the Grading Standards increases from the core
circle/inner circle to the periphery. There is a gradual transition from mother tongue education in
the core circle to Chinese language education (quasi mother tongue education) in the middle circle,
and then to Chinese as a second language education in the outer circle. This transition is very much
determined by the characteristics of the second language/foreign language education, which also
proves from another perspective that the positioning of the Grading Standards is accurate and

scientific. The comparison results not only reveal the characteristics of the four word standards,
but also bring us reflection and enlightenment.
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German-Chinese couples’ beliefs and negotiation on bilingual child-rearing
XI Ying * >J Fi
Confucius Institute Leipzig

The number of intercultural families in which parents come from different cultural
backgrounds and speak different native languages has rapidly increased due to immigration,
intercultural communication and globalization (Bhugun, 2017; Crippen & Brew, 2007). When
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their first child is born, those parents may start questioning whether their children should acquire
the home languages, whether they should maintain their cultural heritage, or just assimilate to the
mainstream society languages and cultures. Such kind of decisions are hard to make but closely
related to the well-being of the whole family (De Houwer, 2015; Okita, 2002). As such, many
scholars have recently called for increased research around bilingual childrearing in intercultural
families (Bhugun, 2017; Yamamoto, 2001). While there is a growing number of studies on
bilingual childrearing in intercultural families, most of them have tended to focus on the children
of such families, paying little attention to the perspectives of the parents themselves (Piller, 2001).
Besides, most of the extant research on parents’ beliefs about bilingual childrearing takes the
standpoint of one parent (mostly the mother) instead of both parents’ opinions, which neglects the
complex dynamics between a couple (Piller, 2002). In addition, the research pertaining to bilingual
childrearing in intercultural families mainly focuses on the contexts in America, Canada and
Australia (Bhugun, 2017; Crippen & Brew, 2007), there are few studies of bilingual childrearing
within German-Chinese households and even less about the detailed negotiation process of
bilingual childrearing between such couples (Wang, 2012), which is a research gap that this study
hopes to fill.

This study is interested in exploring the beliefs and negotiation of German-Chinese couples
about bilingual childrearing. It tries to find out why and how German-Chinese couples raise
bilingual children through the participants’ own account about their attitudes, motives, and
practices during this process. This study will draw loosely on the language policy model put
forward by Spolsky (2004), which includes three components: language ideology, practice and
management. Spolsky defines language ideology as a set of ‘beliefs about language and language
use’ that impact linguistic practices and dictate policy choices. These beliefs may be implicit,
especially when thinking about family language policy, but they can be deduced through discourse
(Baxter, 2010).

Keywords: German-Chinese couples, bilingual child-rearing, family language policy
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Exploration into CLIL in Chinese as a Second Language and as a School Subject in England:
Development of a soft-CLIL module within secondary MFL (Mandarin) curriculum and its
dynamism with learning self-efficacy and language learning emotions

IXIE Mengru « %4 2LU Yishan = E/#j}
3Jessie Hong “Robin Stein SVanessa Gong  SVictor Wu

Lister Community School, UK  2The Belvedere Academy, UK 3King Edwards VI Aston
Grammar School, UK “Beths Grammar School, UK *Rooks Heath School, UK  ®UCL UK

CLIL (Content and Language Integrated Learning) (Coyle et al. 2010) has been indicated to
lead to positive impact on enjoyment of and attitudes toward language learning, and learners’
motivation and progress across studies in Europe (Trim, 1997) and in the UK (Bower, 2019, 2021;
Coyle, 2011, 2013; Dobson, 2005; Hunt, 2011; Ofsted, 2013; TDA, 2009; Zindler, 2013).
Widespread in Europe, yet its provision has been impeded by the contextualised factors in England
(Dobson, 2020).

Exploring into implementation of CLIL — which can take many different forms (Coyle, 2007;
Dobson, 2020) — through a soft model within secondary MFL (Mandarin) curriculum in England,
this study aims to investigate learners’ perception of a soft-CLIL module, their self-efficacy — a
strong predictor of academic performance and higher language proficiency (Jaekel, 2020) — as well
as their emotions — having effects on achievement (De Smet, et al., 2018) — in learning Mandarin
at school.

Adopting participatory and collaborative action research approach (Jefferson, 2014), this
study is conducted by four QTS-holder Mandarin teacher-researchers based in four state secondary
schools in England, in partnership with an academic researcher as a facilitator and a consultant. A
micro-module of three Mandarin lessons — integrating content from Food Technology, developed
based on 4C Framework, and delivered in the mixture of English and Mandarin — is to be
implemented through three consecutive weeks and with approximately 120 Year 8 learner
participants (12-13y) — with at least 1-year prior learning of Mandarin.

The research instruments include a learning experience questionnaire (LE) (Marilyn, 2011),
a self-efficacy questionnaire (SE) (o = .72) (Jackel, 2020), and a 2-section language emotions
questionnaire (LEM) — Section 1 (o = .84) and Section 2 (o = .78) (De Smet, et al., 2018). Data
are to be collected before (SE and LEM), during (SE, LEM and LE), at the end of (SE and LEM)),
and 4 weeks after (SE and LEM), the module delivery. The quantitative data are to be analysed by
descriptive statistics via SPSS; the qualitative data are to be analysed by content analysis via NVivo.
Adopting the mixed methods allows the researchers to develop better understanding upon learners’
perception of the intervention and the dynamism between the latter, their self-efficacy and their
emotions.

To sum up, this study attempts to answer three research questions — (1) how to apply 4C
Framework in the bid of a soft-CLIL module in CSL & SS and within English secondary MFL
curriculum? (2) how is this module perceived by English school learners? (3) how does this module
impact those learners self-efficacy and emotions in learning Mandarin? It is hoped that this study
could stimulate the discussion upon and search for an alternative and realistic form of CLIL in
England and other Anglophone countries, and respond to the lack of CLIL-related studies in CSL.

Keywords: CLIL, CSL, Self-efficacy, Learning Emotions
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Artificial intelligence (AI) for practicing pronunciation and
for intercultural communication

XING Minjie * &
University of Manchester

This study explores the feasibility of developing an Artificial intelligence (Al) platform for
Chinese/English speaking practice and for intercultural communication. With a function of an
automated marking system, the Al platform spontaneously provides scores for pronunciation,
fluency, and rhythm for the oral production of words, sentences, paragraphs, and passages. The
waves of the graphs in the Al system show whether a language learner’s pronunciation matches
the native speaker’s standard sounds, and the different colours of the waves illustrate the
differences. At the end of the practice, by comparing the automatically generated scores the second
time and the first time, students can see whether and where they have made improvements. The
experiment has gone through phase 1 with 98 English-majored degree student participants in China,
whose feedback reveals that automatic scores are an incentive for students to practice more, as
everyone wants to win more scores. The visual waves contribute to locating pronunciation errors
and are helpful for indicating where to make corrections. Students also expressed that the purpose
of improving their language is to communicate, and what they need more is real communication
with English native speakers. This leads to phase 2 of the experiment, which is the application in
the UK for students learning Chinese. First, tones and intonations are to be added to the Al system,
as well as special features such as z, zh, c, ch, s, sh. Then the English students doing a Chinese
degree course at the University of Manchester will be using the Al platform for pronunciation
practice, but more importantly, they will communicate with students in China. By making
comments on each other’s language production and explaining the rules and examples etc., and by
constantly interacting between native speakers and target language learners, students on both sides
will have more intercultural communication opportunities. In short term, students both in the UK
and in China can use the Al platform to improve their speaking skills and communicate with each
other in the target language. In the medium term, students can have an in-depth understanding of
cultural similarities and differences. In the long term, by communicating between the two cultures,
students can enhance their intercultural awareness and improve their intercultural communication
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competence. After this experiment, further research can be carried out for Al for reading, writing,
etc., and for other languages.

Keywords: artificial intelligence, pronunciation, intercultural communication

Teaching Chinese in America's K-12 Schools: An Analysis
of Teachers’ Professional Challenges
XU Yi * 15 DIAO Wenhao * -] 5% XIAO-DESAI Yang * 5%
University of Pittsburgh University of Arizona San Francisco State University

Despite increasing interest in Chinese language learning among young students in North
America, scholars have only recently examined the topic of K—12 Chinese teaching from teachers’
perspectives (e.g., Yue, 2017). The field still lacks a contextualized understanding of teachers’
experiences mediated by various factors that constitute their diverse situations. This mixed-method
study, implemented around 2020-2021, investigated the challenges of K—12 teachers in relation to
their school settings, student populations, and teaching experiences. 221 K-12 Chinese teachers
across the U.S. responded to our surveys, and 27 participated in follow-up interviews. The study
addresses the following questions: (1) What characterizes the types of challenges faced by K—12
Chinese language teachers? (2) Do challenges vary by the type of schools (private vs. public),
student grade, and/or teachers’ years of experience (YoE)? (3) Given the particular context of the
Covid-19 pandemic and the aforementioned variations, how did K—12 Chinese teachers perceive
the overall level of school support and their students’ readiness for remote learning?

We identified six areas of challenges through exploratory factor analysis, including (a)
teachers’ insufficient cultural or pedagogical readiness, (b) heavy workload, (c) student issues, (d)
difficulties in teaching the linguistics features of Chinese, (e) lack of external support, and (f)
teaching material disadvantages. “Material disadvantages” (3.8 out of 5) and “heavy workload”
(3.3) were leading challenge factors.

A two-way MANCOVA with “school types” and “grade levels” (K—5 versus higher grade)
was conducted, with teachers’ YOE as the covariate. Results showed a significant effect of “grade
level” (Wilks’ Lambda = .882, F = 4.231, p <.001), specifically on “heavy workload” (F = 15.68,
p <.001): Higher-grade teachers reported more “heavy workload” challenges than K—5 teachers
(3.66 vs. 2.90). The covariate of YoE was also significant (Wilks’ Lambda = .836, F = 6.213, p
<.001), specifically on the “teacher readiness,” “teaching linguistic features,” and “student issues:
As teachers’ experience increased, their perceived challenges in these three areas decreased.

Participants gave generally positive ratings to institutions’ support and students’ readiness in
remote education during the pandemic (3.77), but K—5 teachers had lower ratings of students’
readiness than higher-grade teachers (3.10 vs. 3.76, t = 5.12, p <.001). Qualitative data from the
interviews corroborated and complemented the quantitative results. We identify the areas of need
for K-12 Chinese language teacher preparations and discuss the implications for teacher education
in the U.S.

Keywords: professional challenges, America’s K—12 schools, Chinese teachers
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The development and validation of a C-test and a pseudo-character test
for online CFL assessment

YANG Xuan * 173t
Confucius Institute, University College Dublin (UCD)

Taking inspiration from a popular online English test, this study first documents the
development of an achievement test containing a newly developed C-test (a variation of the cloze
test ) and a pseudo-character test for beginner-level Chinese learners. Then, based on the test
results collected from 53 university learners and using statistical tools, analyses were conducted
on its content validity, construct validity, criterion-related validity, difficulty, discrimination
power, and reliability. Results indicate that this new achievement test has relatively satisfactory
reliability and validity, with only minor issues that need to be addressed in future studies. Situated
in the context of language assessment, the study sheds light on the application of the C-test and a
pseudo-character section in both face-to-face and at-distance CFL (Chinese as a foreign language)
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classrooms. Furthermore, the study also provides practical and applicable methods for CFL
teachers to develop their own assessments.

Keywords: C-test; pseudo-word test; Chinese assessment; Chinese characters; teaching
Chinese as a foreign language
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Learning strategies when handwriting and typing Chinese
ZHANG Qi *» 7% OSBORNE Caitriona LIN Xu
Dublin City University ~ University College Dublin  Bath University

The salient features of the Chinese script have posed significant challenges to CFL (Chinese
as a foreign language) learners, which leads to questions of how to teach the Chinese writing
system. With the increasing use of digital input systems in our daily life, there has been a call for
the early introduction and employment of typing in learning Chinese characters. The forced shift
of almost every aspect of learning online due to Covid-19 has further encouraged typing and
marginalised handwriting in virtual learning environments. While handwriting and typing can
contribute to — and at the same time restrict — certain aspects of Chinese character learning (Cao
et al., 2013; Lyu et al., 2021; Zhang & Min, 2019; Zhu et al., 2016), no research has devoted
attention to pinpointing differences in learning strategies (LS) when it comes to handwriting and
typing.

Despite the heated debate on the LS definition (Dornyei, 2005; Oxford, 2017; Rose et al.,
2018) and numerous calls for qualitative methods (Briggs, 2015; Rose, 2015; Tseng et al., 2006),
LS research for learning Chinese still follows Oxford’s taxonomy of LS (1990) and relies on the
self-reporting questionnaire developed by Shen (2005; e.g. Tam & Kim, 2021; Yan, 2020). In
addition, previous LS research focused on investigating LS when learning Chinese language in
general (Shen, 2005; Sung & Wu, 2011) or learning assisted with technology (Kan et al., 2018). It
remains unknown what LS were employed for different writing modalities in the context of
shifting writing modalities. Using the think-aloud protocol (TAP), the study investigates the
strategies used by CFL beginner learners when studying Chinese characters through handwriting
and typing. Drawing on theories from translanguaging, embodiment and LS, the study will provide
an in-depth analysis of a variety of LS utilised during the process of handwriting and typing. The
study will not only be one of the first examining the variations of LS in two writing modalities,
but will also shed light on a novel LS typology for studying the Chinese script.

Keywords: Learning strategies, handwriting, typing
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The Correlation between Chinese Learning Needs and Expected Value: A Mixed-methods
Research Based on European Learners in the Universities of China

ZHANG Yue * K3t
School of Educational Sciences, Bangor University

It has been brought into a new stage in European countries in the last two decades when a
growing interest in Chinese teaching and learning is sweeping around the world with the
development of China’s booming economy. An increasing number of young people in European
countries have expressed a strong interest in learning Chinese language and culture. On the study
of Chinese as a Second Language (CSL) learning needs, academia has paid a high degree of
attention. Especially related to the international students who come to the universities of China to
learn Chinese language and culture, where the students’ diversified learning needs and leaning
approaches are necessary to explore.

This research takes a mixed-methods approach to assess the Chinese language learning needs
and expected value of European learners in the context of the universities of China, where Chinese
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is used as the medium of instruction and general Chinese courses are taught across all disciplines.
5 European learners from a university in China were interviewed to preliminarily understand their
perceived importance of Chinese for academic studies, their Chinese language lacks, and areas of
Chinese they want training in, as well as the current situation of Chinese use in their home
countries. On this basis, questionnaire for the learners was developed. The questionnaire was
developed based on Hutchinson and Water’s target needs analysis approach, a 5-level Likert Scale
Needs Analysis questionnaire was designed and distributed to 114 European learners in four
universities of China to determine the learners’ expected value of Chinese learning, their learning
approaches and needs for the five-skills in Chinese learning. 96 questionnaires from the learners
were collected and 11 semi-structured interviews with learners were conducted. Descriptive
statistics and structural equation model (SEM) were employed in analysing the quantitative data
while thematic analysis was applied in analysing the qualitative data. The results indicated that
“cultural value” is the main incentive for their learning of Chinese, followed by the “economic
value” and finally the “social value”. In terms of the learners’ Chinese learning approaches, the
intensity of needs for interpersonal learning is much higher than that of non-interpersonal learning.
The order of the needs intensity for five-skills in Chinese learning is listening > speaking >
translation > reading > writing. This study showed that expected value is significantly correlated
with the learners’ learning approaches and learning-skills needs. In addition, the study identified
the inadequacy of the general Chinese courses to meet the students’ Chinese language learning
needs. The study suggests that there is a need for Chinese courses with a Chinese for Specific
Purposes (CSP) orientation to meet the specific needs of learners in their academic studies.

Keywords: Chinese learning needs, expected value, European learners
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Adoption of Positive Psychology in Chinese Language Education: Exploring Practical
Approaches to Enhance Learner Well-being and Language Acquisition

ZHENG Borui * £ {5
University College Cork

This study explores the application of positive psychology in the Chinese language
classroom, aiming to enhance learner well-being and language acquisition. Language education is
not merely a matter of language acquisition, but also of cultural exposure, exchange and education;
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as such, human, social, and emotional factors go hand in hand with language education. Although
positive psychology has been applied to second language education and has been demonstrated to
have a positive effect, its application in the Chinese language classroom is limited, and there is no
set of operable guiding methodologies. This study seeks to explore the practical operability of
positive psychology exercises in Chinese classroom design, and sort out a set of general best
practices for teaching design and teaching guidance.

The research will be conducted with college students who are studying Chinese in Ireland
and have studied Chinese for at least one year. The study will have two groups of students: one is
the experimental group, and the other is the control group. The research will cover three main
research questions. Firstly, the study will investigate the character strengths that influence students'
abilities to learn Chinese as a second language. Secondly, the research will examine the influence
of positive teacher-student relationships, classroom atmosphere, teacher body language, and
communication style on the effect of Chinese teaching. Finally, the study will explore the
effectiveness of positive psychology exercises when incorporated into the design of the Chinese
language classroom.

The experimental period will be 24 weeks, with 4 sessions of 6 weeks each. The study will
conduct 2 evaluations among all participating students (both experimental group and control group)
during the 4 sessions (both before and after the experiment) by using the VIA scale and the PANAS
scale. The research will monitor students' classroom experience and teachers' own emotional
changes by modifying classroom atmosphere, regulating teachers' posture and language, and
actively responding and communicating. Data analysis will include questionnaires evaluating the
students’ feelings and experience of the class, responses in student interviews, and results of
students’ language achievement and assessments.

The findings of this research will contribute to the application of positive psychology in the
Chinese language classroom and provide a theoretical and practical reference for Chinese language
education in other countries. Positive psychology can offer a unique and holistic perspective on
language learning and contribute to a more positive and productive classroom environment.
Overall, this research is expected to highlight the importance of well-being in the language learning
process and the potential of positive psychology to enhance the learning experience.

Keywords: positive psychology, Chinese language education and acquisition, learner well-
being

A case study of teaching approaches in credit-bearing Chinese modules
ZHOU Hongfen
King’s College London

The language teaching approach often refers to general principles and theories related to
language learning and teaching, while incorporating teachers’ beliefs on how learners should learn
and how teachers should teach. It also provides a set of procedures and practices that can be
adapted and modified according to the teaching context.

Teaching Chinese as a foreign language not only requires teachers to consider the culture of
learning of their students but also requires teachers to understand theories and principles related to
their teaching approaches. This paper will present a case study to examine the main language
teaching approaches used in credit-bearing Chinese modules in the UK higher education sectors.
This paper aims to understand the common approaches currently adopted in Chinese language
teaching, to address some concerns that Chinese teachers may face when they implement these
teaching approaches in their local contexts; then to share some findings to help teachers adjust
their own teaching within their teaching and learning context.
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This paper will briefly review the history of major teaching approaches in language teaching,
alongside an analysis of the effective use of teaching approaches in Chinese modules with the
consideration of different systems and cultural perceptions.

Keywords: language teaching, teaching approach, teaching Chinese as a foreign language
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